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A reading of “Language, Power, and Pedagogy” (Cummins 2000):
Focused on theoretical discussions

MOTOBAYASHI Kyoko

Abstract

This paper discusses theories of Jim Cummins as well as later discussions on those theories, mainly based on his
book “Language, power and pedagogy” (Cummins, 2000). The paper first introduces Cummins’ psycholinguistic
theories such as BICS/CALP, interdependence hypothesis and threshold hypothesis, as well as his comments on and
responses to the subsequent discussions on these theories in the field of bilingual education. It next illustrates his
framework of collaborative empowerment, which considers minority students’ learning in relation to the societal power
relations both at the micro and macro level. Finally, this paper refers to the possibility of the transformative pedagogy in
the area of multicultural education, which Cummins discusses in the book.

[ Keywords ] BICS/CALP (Basic Interpersonal Communicative Skills/ Cognitive Academic Language Proficiency Basic
Interpersonal), Interdependence hypothesis, Threshold hypothesis, Collaborative empowerment,

Transformative pedagogy
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