FAL L BT 20024 5 AL

[REm]

E_EREBICB T 5B OITOBREM

£

E_SHEELTORKREOBHOTHREZERL LT

4

w OEE

=
=]

ARaL, TS SHEHE LBV THER SNo20b 58S oW, BIEE COMSBIMEZ T Z L 2 BN E

T2, BTH, FZH S8 L LTOAARFEOIE ST LIS 5 Z LICERE Y TH, 2L, AASGE

B OB

ZBWTEES T 2> ARIT £ 2D, £ B SHEEOWHKST ONEBIm 2Bl L, £o%, HAGE
DEFES T OIFFETHONTIERD, £ LT, fPRICE OB & STREEBREERGIN U % 2 T AT VA e EOB
BEADIEH T2 Z LiZlalS, ZORREMEA D & &b, HENRRERTZ,

[FF—U—F] SHEFEEGE TOBOT,

1. IFL®IZ

SHEHEE ORI OB LHETYH, FHENRFE
BT DB ER D, ENEHER - kL
RRD ., BAEIIZ BIET b OERMAT D 7o DITfan
WM FT2, FOTDIERE LTRNRTE LD
NEND T EIZONWTERTREREFFOZ L7249,
BHSIHE, HoSEHBEICBNT, FHEOH
A RNEL O OHEERERO—D2ThHL LHE
Z BV TEH (Oxford 1996; Dornyei 1996, 1998 72
E) . RO L bR, oS 2T
X, BN R o T BA b R BEZERT 5
ZEIFTET, F, @RS Y Xa T A0EN

BRAEIN T TS HEERITRGE S g
(Dornyei & Csizér 1998) ,

LorL, 20X D BB OBELOR S 0%
FHHTOEERIC LD ST, HSHEHE I
B 28-S (L2 motivation, LLTF., 5553k
OEEST ) ORI, BOWHE Z ofEkICk T S
PNLESU SRR CH - 7= (Dornyei 2001a) , HA
FBHEBEICBNTH, BSOS T 2oL < b
THTHY ., ZOWIERHR A EBEDOH = TDHEEIC
AR DT FE TITIEE - THRN,

90 FERLAKE, 5 SEOEES T ORI K X
RIALERT CTE T, FROMLIE, N ETo:
ESBREIERZPLE L0, HEEBOE
~NERESHBITL, SEETHRLTEEZDOTH D,

ST OANT T V—, HEBE~DY T |,

G

UL, EBRICHE _SHEOESIT 24 - 2 5E
F72072<, VDT HABHEICBOTII #
DLDPRLNIR, SiEFENEEEZIY &4
HIER DA 72 63, FEE B E OR-ONRYZER & 4)
VEEL THEZ b RWEL B, R %258 ITBRY ST
TAFEE S & L TOEMESITIZOWTOfER D,
ZOWFFERR 2 FEGEITERA LT 2 3, 5
TEETEEIVERELLLOILTH LEDNS,
DI, AR TS SHEHEICRBVWTZEDE
MR LO THER S22 28-S OWFSEOE)
AR . R SR L L TOBATEOBEES
IHFZEICE SRR Y T, BEAEITH, L, Lo
X9 AARGEO TS TSI =, I
DIZOWTIRRBHINZ, 2 SFEAE ISR 2Bk
ST O RROEN ) BT 2 LR H D B %
%, 0%, ARFEOBE ST ONT, FH
BRI B 2058 & FE G COEESIT Lo o
DERPDIEREITH, IHIC, ZOFEBOF LV
RIS b AL D Z & T, AR DO BESE~DG
AIZmT, F 8L Lo AREDENESITFSE
NEH% BT RE HEMEIC OV THRHE L TVE U,

2. ETEEHBEIZH T S 'motivation’ & (FAFTH

5 ESREEE OIS ‘motivation’ D EFEIC
SNTIE, BEETO L ZAMEEDORTL L
T2 RBERE LN TE ST, 4 ‘motivation’ & -5 7>
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138k % TdH 5 (Gardner 1985; Crookes & Schmidt
1991; Ellis 1994; Dérnyei 1998, 2001a 72 &)

FATHIZEIC AL B AL 5 S 555 E ‘motivation’ D E T
DWW, FH (1999) IZFELVY, £, 11980 4F
RIZBWTRLHEMETEZLHDOTHD L I
(" 1999: 18) ®# & L CT. P HIX. Gardner
(98) T TWd, 2T, IFEFH
‘motivation’ & 1%, SFEFHEICKIT LT EFERL
£ LT85 E. FEHESHIKT HUEARBET
bbb LERSNZ, 72, 90 ERIASTHD
IZ Crookes & Schmidt (1991) ». S B ¥ ¥
‘motivation’ (37 >DOEFHE (1. HBE, 2. BfEfE, 3.
BT KO TR, 4 HEN~DEHE, 5 BEORE
X, 6. —HME, 7 IEELLOEE) I X DK
INDEEXLTEY ., HHHEORTHR O LT
TEDBBRHATND,

FRO% =750 ‘motivation” AIFFE0 HTHULAEY
7o & 7= L5 Domyei (1999, 2001a, 2001c
YD T, S FEO ‘motivation’ D EFEIZ O
TOEKkERDZ ENTED, Domyei 1, ZOE
O I L ZND R DL OV TRD RN S
4. & SO ‘motivation’ &1, [ARIDITEIO S
M (direction) & HIEL (magnitude) Z ik 5 H D |

ThairEL, et (why) ABRTNEITH DD

[ED< BYUy (how long) = DiFENEHERFL XL 5 &
T 200y TNz (how hard) iz FIZANEL 9
ET D0 HHRHATHHEOTHD LR TND,
Zo TEDL B0 (how long) | T2 T (how
hard) | @ X 9 RiGEIO@E CTFE EBIET D
motivation DFEIL, 738 (why) | O X HIZIKSE)
N> TERAT 20V EETHS L,
Dérnyei (1999) TILR X HAL TV 5,

AAGE CENII AT TIL. DL LB,
‘motivation’ OFRFEE LT T#8E-SIF) ZHWTn
5, UL, /N (1996, 1998) Tid, lEi&-SIT)
EWVIFER, FEEICE AR E2 LTS
LEIAETHPDLLOLE ELXTEHAICHND &
INDHRFIZHONWTA, EOEHICEL T
‘motivation’ OSF#iIFEZ & Z FTEAHRTNE D
BT 272, R IXBIAEE LUy &R~y
%o E7-. P (1999 : 4) DL ST, [EF ¢ ~—
vav] EWHRREMND Z LT, RO MEE
B < Dimamm bR, B LWEERERIC Bl L
ETrbobR6ND,

Iz
B

==
Aa
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ZDXHIT, B FFED motivation’ & < D LA
el b2 LEIE. B S5O ‘motivation” % ®
< HENZNDOIIFELEL AR NI L2
DTHY, TOELOEIERTHOTHDHLEE R
X9, BRFEIZEDHATHROFTH, 2DE 6%
TN FITITEA THD Z ENDMBENR, WTh
IZLTh, H S FE0 ‘motivation’ H3F DOBRLAD
SIHARBEE TOH 5P 5 BT ~Dh D)
DY OREERD HEERERDO—2THDHZ LI,
RIgD—E+ 5L ZAHTHA I,

oI, AT BLEREEE OERICKT
% ‘motivation’ (ZB49 2 S TR 2 BT DI H T
h . Z D‘motivation’ % & B RED HFIZIRD DT
13722 FOSHEHFICOWTOFER bR E 27 B
T, IR EBZXTWVE Y, ZORE, ‘motivation’
OFGEE LTE T8RS 2228, 17t
DOHFTHEHEN TN DRI OV TEZAULEN,
IHIZ, BT MR OXSICERBSHD B
DIZHONWTIEFHINEHNDLZ L T 5,

3. BE-EFEDNBH O TOHR
3.1 Gardner ZHlh& L1-HA%

B S REECE OEIRIC BV TEIEE O I O BFgE S
fThsd L9t/ o7=di%, 1960 4FRitDZ & T
HBH, LIk, 1990 AL E TOR 30 ERICHTY
Z DRI ORISR E R L, BITEE T <
OWFEER L CE7=Di%, R. C. Gardner ZzHL & L
TIN—TTH 5D,

Gardner & DT, FEIZH T4 D Anglophone &
Francophone D = X = =7 (¢ —23 {73 5 Hlsk ¢,
—HDA 2=T 4 —ORAENMLGT OFFERICE RS
HIHOOHERNERHLZEHZHNE LT L, £
LT, ELEHEOHEMIL, FBLSHE LD HOR,
FDAI 2 =T 4 —ITKT D UDERR R BRI AA R
ThdZ Lz, FIFIOENLER LT, 207
O, Gardner HO—HOMFIL, SEEREE & FH
FOLIRH R & ORRE . HRBREEO R A BE
WANTHRAL LS L350 THS,

Gardner & OHEGEROH THRBIL AL HDIZ,

[75[A (orientation) | 73 %, Gardner MEFR Tlx,
B, SEFEEITO Ml LEETHD L
HIpESNDHNB, 2o GER 2k, Har) HER
) W5 ZonfEENbHD &b, EHE
[Fl(integrative orientation) | &%, HIESiEaES D%



HRzob, Efabo LA ZOHITEITIA
BRIV b BFEEREE 5, LI bOThHD, —

J7. T BM9EM (instrumental orientation) | & 1%,
L0 LR EEZSE D120, KFEICADTZD
WWEDFHEEFSLEVIERNNLR LD TH D
(Gardner & Lambert 1972; Gardner, 1985) ., Gardner
DO, FREEREICI T 2 EEMZRER O
HMEERET 2O TIHRV, BEXE - #h&
& O— b E B A 172 Em & o THEH AT
FEHEDIZO N, FESHFBITBN T
DO TIEIRVDE WD REL A LT,
CEWIARE ChLEY N A BN T
7T AR E SR L TCRSERA B R UAT
-7z Gardner & Lambert (1959) Z1ZUH & L, W<
ONDOIFETIL, ORI A IFFT H-ERDE LN
7o L72~L. Gardner & Lambert (1972) 7 4 U E°
VCO EFL FEBEAERG L LIZHRIL, EEAZR
BARRNFEENESVEERELGOND LV D
R Lol Flo, AV NTHFEEEET L~
T A ENEEETORKRAEICKH L TCHEEZITo
Lukmani (1972) CTH., EEMEMOEWFEEOH
ALY

=1

SAERERROE VORI, S 61T,

7= (flz1Z. Oller, Hudson & Liu 1977; Chihara &
Oller 1978 72 &), ZDXH 7R b, SHEFHE
W a o < DiEEmIL. 47 L b Gardner OFEM % X
L7 b OTikenicy X, TFar) EEM) o
WTILDOEMZ R o T2 FEHEDIE S RN FFEOREIC
K OFEZMNE NS TR L T o7z,

Gardner & OWFZEIL, EFHIZ L 2FEZITV,
RF 2T 2 &0 5 FEEZ AN TThITW S 23,
ZOFET TAMTB (the Attitudes/ Motivation Test
Battery) | @ X5 ERKbLERE Sh, 2L T,
—EHOMIRERE b LI INTZON, Wb D

HE#E 5 /1 (socio-educational model) | T&H
D, ZIZ T, SiEEICEDLAEROFE O E N
BRI TWAHAR, e AEERD &Iz, EED
EHINDOEERLET VAR BME BIEENINZ
LT (Flx X, Gardner 1988, 2001; Tremblay
& Gardner 1995), HIED LD EHIHIDO D & T
BROBNRREOND, RBHFLVLBOL LTI,
Gardner (2001) (233> T Gardner (2000) 2>58|H &
nizborzEronk s (X1),

Gardner |Z LA, &Ml 1ZAESE=
=7 4 — L OFEN KR E b E R, B

o

ll 2

=h
1=

E_ERFEICH T HENE L HHORBIDERKMETIL (Gardner 2001, E£EHER)

e
(integrativeness)

RIS
TEJE (attitudes toward

the learning situation)

oS
(motivation)

M HIEIE S T

(integrative motivation)

(language aptitude)

ZOMDYR—k
(other support)

T DD
(other factors)

Sl

(language achievement)
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FE~OBEOHELENMRT 526D THLH EShD,
o, HEERIUCHT DRBRE ) 13, BBl b,
JTAX—RRE, ERENFEINDRUDOH DD

HENAT DREE A G, T LT, BT 13,

H 5] DIRWTOEREN NI B D EHE S TH D
Land, #HESHEET VBN TL, BT 5
NIZENISEFE I L TH LR EPET,
AIEZER L, SHEPFEOXATER L EEZD
N5, Thbo 1557) THeR) TEERY
M, BESIT N TND N E D N ERBIT 5729012
VETHDLEIND, LT, ZhbH0 THEH)

MEERC 32885 Tk o 3528 s
HIEIE S ) 2T %, Fivdx., ARSI
ST LNTENIFE_SFHEFE O H DI HEWED
THNTWDTe, FNNETERIEICET S v
5D Td% (Gardner, 2001: 5)

Zo ko, WENEST A TRKA), -5
OREE TR AT EZLTNL. flxE
Strong(1984) D X 51z &= Z %2 [S5EFHIC
KT HHEE] @ TFRK] Thod Lo s & 50
e & VIR TH D (Larsen-Freeman & Long 1991,
Crookes & Schmidt 1991) , Au (1988) TiXGardner®
—HOMIEIT T DR FE LD LN TND A, £
OHFTH, GardneriZ L AMAEE ST E2HE S
SEOFGEOFR & et 2 OSTBICOWTIE, SOk
TELHOTIFRNVERS FREINTWD, Thi
ZFC. Gardner (1985) Ti&. BT - g L2
EHEHOBR A S, R, BT
DEVEGEIZERTS W) 2 b, F7a, BlER
RREDOZIOERREIFEMT L0109 Z&ItonT
LEFRE LT, T O XD RIS RIS
B2 % < Dkamic oW T, Skehan (1989) 1%, 4
% & BIZHEW « =R 2 75 7 0 —Be FIETOM
EPRETH D ERTND,

Gardner D% O < DigamCPeElix, b8l
Szt THEREE) & TEhE] OIR[E (Crookes &
Schmidt 1991; Ellis 1985) . EFL/ESL EREi/2 & D
HEBREERAFAERS RICKTT (Oxford &
Shearin 1994; 4 1999) <0, A I 2 AHFEOHE
MES L Gardner BE 2 & D7-IRH (Dornyei 1994)
e ERER STV A, Gardner 0 F28RIZSSHEFN
INZMHAHIZE-TEY, Gardner (2001) OH
Th, ZORELE Gardner B DO RMNE L OB
TWh, LinL, ZoOk) RiamaiE L CHE 53

COR=

-
(-

B I8
oA
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OEES T OMHPEATZ L EZHLNTH S,
fif & v, Gardner @ —HOHFIE DRI, Larsen-
Freeman & Long (1991) CTHib b TWAH L ST,
ST E b A s - DENER A m RIS
Ebx, BHLILZLIIHDHLEEIENTEDLE
59,

3.2 Crookes & Schmidt DT : E=EEBDENHED

THREDOHBFZE~D T +

PEokoiz, 60 FRATMENDIEE 72,
& DERER & BERE L OBRERED Z LD
Th ol B _SEOEMESIT OIS, 90 FRIC
AN Fl-eRimzEdRz 52 Lot WROF
DA, FEHOEESGH THAEPE LFOOWZH 0
NEREL VT MLIZDOTH D, ZOBINZRZEIE,
B STEOEE S ITICBELERFOZ S OMEET-D
IZ & > T, ‘“motivational renaissance’ (Gardner &
Tremblay 1994a, 1994b), ‘educational shift’ (Dérnyei
1998, 2001a), ‘a revolution in our thinking’ (Oxford
1996) 72 & ERBENTWD, ZOLEDE >l
LY BROBEDSIT ORI KR B% 5.2 1
DA, Crookes & Schmidt (1991)* Té 5,

Crookes & Schmidt i ‘Motivation: Reopening the
research agenda’ & L7-3 LD ¢, 90 ERFE T
DOW —SFEEE2 DN ODEFEOEBRIC I T 5 Bk
ST 25 AL L7=, Crookes D DBLRA
FIETOIESIT O L RE S ER>TWeD
i, ST EHOFERG THLIBEITE SR LS T
2L ThD, —IT, FH _SIEEENTZHMEM S
% ‘motivated’ &\ 5 HEEIL, [FEEDIEENIC
FE I AT I M BEMDSHERHIT R E L2 D
FHDF720 7§52 &7 ZOR A fEd 2
(R 480) Z LA EHT D EE2HBND, Lo,
FEEH 2R SR L REE - WS (AR oD & 5 12,
DZDZOWNTHRHDB R SNT IR 2T2 %
LTV EDBREA TN ) LT 5FN
ETCOTFu—FTE, BSHEABEOEELETH
DI LWL FE G RR OB &+
IZRL T & 722 L Crookes B ixik~7-, £ LT,
FAIVE TOEESIT OWFIEN, H_SFHEOHA-H
DELEEFBHIT CEICHL b 5T, ZoRL
EHBEICANTBUEN DI TN T Rpolal &
WL (R 470), B _SHAE ICHED D EE
FHI2bDE LR L2UESTOMEE —BT 25557
WHERUETHD & FR LT,

-
—



Crookes HIEFE72., TN FE TOF _SiEEEMHE
DEEESIT OFEERS . PEOFIPHICIRE STV Z
EEFER L, DEREE e E OREE DR 2 e AL A R
DA, WFFEE IR SE TN RETH D Lk,
Z0 LT, BIEETERE OB TR O
BELT, )7L, QFEELUL, )V
TR TV F2T AL (BBEEN L OEB
HIFE L~V D4DD L~V EREL TS, R
W2, QDEHEL LBV TIE, Keller (1983) 12
Yd4-o08HzE, bbb, O L), @ B
PRI, @ THARF), @ TGRSR 20 Ahbeiz, O
MO 13, FEBEEADAE 2G5 DRORCR &2
FhELizbo, @ [BHEME) X, 1A NT TV
3 U NFEE DA = — XAMEELSS T — L &
FEOONTNDEEULBNDZE, @ MR 1.
R~ DRIARZTH Y | FEHEFORELH ORI
LBRET D, Fz, @ TRER] 13, S8R e
bbb ThHs, ZHHITEE DREIDTH O
B (DOrmyei 2001a) TH Y . HE TOHANFLIRE)
HEZDETCRARTHDEEND, FDT0,
noE R OB S OREREETR &AL

-
—

e ]
U=

BT, e ED TN ZEEREL, T LT,

ZFOFEE LT, BHOHEOERHOMHBNIE
B, AYOBER TOERIZRIIEICNA, 77 ¥
2y U —FONE R EBERY ANTBENTIE
OB EEND Lik~T,

ZDEOIT, BLEFHEOWMEAST 2 RE LFEV
DU A% 7278 5.7 5% - 7= Crookes & SchmidtdAJF
2%, SO ST OER WML L, £z
PERS 5 Z LITH S LTz, ZOEWKT I ORIZERR
e LT BNIRE VY, ZOFEAENE 2, Gardner

HEII LD & T HEE T LR ENENDIZEND,

E= =N

g oo Stz >WCi#lmaitTo T b
(Dornyei 1994a, 1994b; Gardner & Tremblay 1994a,
1994b; Oxford 1994; Oxford & Shearin 1994)°
DomyeiD 5 5 K 912, Z O#EERmA Gardner & A4 -
TATONTZZ &M, B SEOBEESITIFEOH L
WIRILEFF ST T & F 2 & 9 (Doyei
2001a: 110) ,
3.3 Crookes & Schmidt LABE D

Crookes B DHffFE% & ST E DL EHEE
OB~ LB LT SRS T ORI, #
BHLEEER R OSEIEN B2 72 AR D AdLR
W, BT ORRER OB T, FFEIE
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WERRFCE T, BETIX, WRRROBE G m~
OIS, B _SFEOEESITICET 0583
BARE « 2L L2oH D, T TIEERHIZOWN
THRTVETZNY,
3.3.1 Dornyei & LI-HIE

Crookes HODEEEZZIF T, Lk, HEHHE TO
ST & L 0 B ML EXE TV 57201 Domyei T
b5, Domyei (X, FEGHEEA OB ST O
BROBHE A AL, L0 EMRLRBLS NGO E
ToTW5,
FEOLICHENT D Z L ONBEMEEFZ -
Crookes DRI, BAEMICIL, HF_FHEFES
IR D FEE OIS & 1T, FFEE
DEE ST OT=DITMBLETH DDV S FE
~OPREZ BT D, FD7D, 7 MAZOBGE
TIL, BEDSITITRBERERS . 7 N—T NOBRIE
VI L EEDTFEREORE W E. BAR R EE
SIFOBEREZBRT D Z EMRROxNG L7207,
Dornyei IR INAHERICB T HH _SEFHED
ST DA T 7 U— (LT, BEST DA T
TV—) O, ENLOREEE LSO LDOT
BB EMEDTHND, ZOMEOF.LIE, FF
FEHEIZRT DN B OB Z OO LA TH
FEINDDOFILE . T SRROBEOT OMREEER &
LTCONEHRFNL T DIZT20E NI 2 EThH
%P

Domyei HIZE DNV H U —DIGEEEE & xR
& L7245 (Clement, Dornyei & Noels 1994) Cli,
BRIKIC L HFRE BRI LI2RF00 6, B 5735
BEOEES T OMEILERAL, (1) THEEE
3iF (integrative motivation) |, (2) [SFEMZREE
(linguistic self-confidence) |, (3) # =B ~DRH
(the appraisal of the classroom environment)] @ 3 2%
BREEZLELTELEDTND, 2056, (1) I
AREEST ) X BRMREER~OENE b E T
%< DB LEFEODNTND Z EBH LMD,
ZIWETOMER - BEAIO X 5 2EMD " 5ED
WEZETL LD LR, 2. QD TH=EE
BE~OFHI) 1X. 7 —7 O E bbb S b D
ThHY ., THNE TOEESITOMERIEICITR bR
BROELH LNLEDOTH 72720, Domyei HidZ
nxE, 1) EAENEE-SIT) Q) TaE1 sl
DE_SHEOBESTOTN AT Y —122b b0
LI LT,

-
[



Z OWFEAER A ISE 2. Domyei (1994a) T,
TIE COE _SFEOEME ST 15 b AL/
Rrx. QT L~L (language level) 1. (2) %
HE LU (learner level) | | (3) MF#ERHIL~L
(learning situation level) | @ 3 L~ULZEEE L, &)
ST ORERLE LTE LD (1), ) 5
LUV TR, BIEESEEOSEE - U, A,
FEHAOMESS, FESTECAT2BE R ENEEN
5. (2) IFEFL~VL) T FEICHT 28ER
FERASOFCRZR E | FEEPBEICEE > TEEA
RO LS R b DO THY . B O E DR
BR~ORBRESL ZNITHID, £z, Q) [FH
Wil v ~ov ) i3, FERERA OB (situation-
specific motives) &BhE L, =—R-ZHfi - 70—
BHEOBESITOEREEL, 2055, I —A%
HOEES T OMRERIT, TR, #bf, Bz
FERL AT I LD THY . Crookes &
Schmidt (1991) THEY _EiF & 47= Keller (1983) @
4 SO (3.2 ZI) THD TR, TEE],
TR, TR ZISH L7 b 0 THh D, o, #
RRF A ORERREESR L1, BETDSDF V., AKE, 2
BAZANR, BRAT OEIROFE, 74— KNy

=3h

= A

7 EThY, BiirEIXEVvEN
1 WZEEND, BT,

- -
——

» 5 (Dornyei 1994a; Dornyei & Csizér 1996; H1H

1999) , Dérnyei (1994a) TiX, TN H—>—DDHE
DAL
—EDFI %= =, LL—F T, hbaxE
BB D AN D T2 DI EIRN AR+ Th
L EVH RN SN (Gardner & Tremblay

-
—

B OWTREI R Z1T > TR Y |

1994a) .

ZAEIFC, Dornyei & Csizér (1998) Tik,
VU —OHEEHNN 200 4 % X R E MR A 21T
W, BIESITICEDITH S L s Z A BT

W, TEEPE) & MERSE] @ 2 SOBLENG

7 BHEAR 7 — M L D5 A KD T, F ORI
S&, MEREE) TEEE) oacELFHisn:
EO LS 7RIz b b ARRE AT
5HBRFOEKSIT EED DT DTG/ E b
Lw/uANTTo—% 10 HAKKY, KREE 2

HDEHILC,

DEICEED, FRLT,
Dormyei & Otto (1998) Ti%, &

1 NEZFEZTEOOITOEESR (Dormyei 1994a: 280, £&ER)

L~y

HEE VB DT ORERRESR

I BB ST ORE KSR

EERLA~DBRR

HIE
© BRI ~ORL
- AR ShIH S5EREN
VS
- HO2 %

SIS

3|

FEER LY | a— AR OB O

T

BE.O

PSR

Belst

Wit

it J

B A OEEES T O

(Fhhil & o) SBIAnSEhE

PRESR

B O DX A 7

FHrm e FEE L o) HENZREE ST O LY
s (BN FEEED) ETRD L

o X R DR

e A

T N—T R DS

R~

DORERLETR

FAE LD AT A

7 )— 7" D 5

7 T AED B EEOREE
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D FEE DR
7 N— TR ORERK
HRT, FEEIN—FIBITDHIN—T - A F
R AR, VT ABEKOBNRELELEDLOT




% 2 Ten commandments for motivating language
learners: Final version. (Dornyei & Csizér 1998,
ERIZHH 1999 Z—ESE(CEHIZL D)

CEETE R EREICE S TOIWET AL R D,
CBEITDHENY Ty 7 A LR EED,
LB R HUNEETRT D,
CEEELOLOBHRE L,
FEEOSRENRAEEED D,

CAREAR ERBE DR DOIT 5,

L FEBEOBEEERT,

L FEERA BT S,
CFEBOHNERE @D D,
CFEBFBICRESTERICE L ERE S,

© 00 N oo g b~ W N P

=
o

2B TENE-DSIT OREEE & F T S TEEN DRI
HigH % process-oriented model T-RLTWA23, 2
LIZEE ST DA R 7T V—ORFALR & Bz
72D L Fp oz, BESITD R T T U—DF
el LCheb#H LU Démyei (2001c) Tid, Z#EH0
TAUTIE > 7o BT OB A THORIZ2 B S 1T
DIRILDANE] THRAIOEES T DIEE ] TEHESIT
DR LR THEMNZ2NA B CFEHEOSEE] o
4 SOT R AT BT, AN IS T O
WHEEZIEY HTZhEno 7 et 228175 35 O
BARP 72 BESITOR N T 7 U—% 18 S38E
BT 28-S T OBAZEEEOMRLER] L LT,
BELTVS,

ZOEREESITOR T T U—ORFEIE, 90
EROYTITR D ETTOEBICIZR bR T
HLOTHD (Dornyei 1998, 2001c) , - SFEOE)
ST DAFTTV—I2oWTIL, fllic Démyei
& Marderez (1999) <° Williams & Burden (1997) 7¢
ETHERENTWDA, 22 [EiEFEOB)
HSITIZBW TR OEETH L EEX LNDHDIL,
FEOTO VR RAZDLEDICL>THERZ SN5HE)
K317 Tdh B (Ellis 1985) L\ 9 EX NS
TWD, ZHBIZDOWTITFERERIZRAFFEN £ 72720
e, Sk, e RERETHERE THBR SN D ML
Nh 5,

ORI RFE_STEOESITORANTTU—D
RN BT O, L THERT 7=y 71972 b D
TRV LiE, Démyei IZL->THHESA T
%o HLETH, BH_SFEOBIESIT O A 1D

321

HTEHRBAE LN S, FRICZEDORRE FEE
DEWERE R THEICERET 720D BARK &
LTUEAL TN ZEZER, ZooRET &
IAThHDLRDND, ZDIZHIHE S iEOHEN
ELTARTEDNZBRL TN Z LR, FHE
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Motivation research in second language learning
— Focusing on motivation of Japanese as a second language —

MORIYA Tomomi

Abstract

This paper intends to overview SLA studies which address the role of motivation, with a focus on Japanese as a
second language (JSL). As opposed to earlier studies in this domain which mostly focus on social milieu, the 1990's saw
a greater emphasis on L2 learning context, which promoted a variety of research agenda and approaches. Meanwhile,
there are only a small number of empirical motivation studies which address JSL. This paper initially reviews SLA
research on motivation at large, and then specifically discusses JSL motivation studies, to draw pedagogical implications

from them.
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