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1) As to the growth in stature, the same regular growth trend was found formost subjects,
regardless of the differende in time of the beginning of puberescence. For an instance, maxi-
mum growth rate in standing hight was indicated in the growth-period just before the beginning
of puberescence.

2) Self-concept measured by Semantic Differential technique indicated a trend toward
stabilization in 40% of the subjects while the reverse trend was found in other 30%. The
remaining 30% indicated no marked change in their self-concept. However, there was no regular
change in accordance with the arrival of puberescence.

3) Measures of general and vocational interests indicated, as in the case of self-concept,
irregular individual variations after puberescence. But, interests in school subjects tended to
be stabilized in the course of the three years.

4) Measures of personality traits obtained by means of two personality tests showed also
a trend toward stabilization. But, no marked changes which were directly related to the arrival
of puberescence could be found in our data.

From these findings, it was concluded that such aspects of personality as interests, self-
concept and traits in personality do not change in a uniform and regular way just after the

beginning of puberescence, as shown in the development of physical side of personality.

SYMPOSIUM I

Contributions of psychology to
preschool education and their methods

Chairman: Isamu Kawaguchi (Kansai University)

Members : Kohei Matsumura (Ochanomizu Women’s University)
Hiroko Oka (Seishin Women’s University)
Kazuo Miyake (University of Hokkaido)
Yasuto Horiuchi (Tokyo Kasei University)

The chairman first explained the aim of the symposium as follows. We must consider how
educational or developmental psychology today can really contribute to the preschool education
and what should be the direction and method of its contribution, now that the preschool
education is brought to the fore as a big social concern. At the same time, here we want to
ponder deeply on the very state of psychology that it ought to be, considering this problem.
Then 4 members made sucdessively the following propositions.

K. Matsumura insisted as follows. We should now establish pedagogy as a “dialectical
science of relations” among children, things, adults and society. For that purpose, we should
first of all make it clear how to concern ourselves with various standpoints, persons and things
around us, and then we should establish a science which make it possible to organize a new
community on the basis of their coexistence and cooperation. Moreover, he brought foreward
7 problems concerning the direction and method of research which it is desirable to take
hereafter.

H. Oka argued as follows. In order that the research results of developmental or educa-

tional psychology may be truly applicable to the practice of preschool education, it is indispen-
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sable for us to make a “circulation” fully between the “eyes”, as it were, of the practicians
and of the researchers. Through this circulation, it is always to be definitely fixed the corres-
pondence between the operations of research and the child,very complex living human organ-
ism. It is also needed here to think deliberately about what correspondences may be really
useful to the practice of preschool education. Also, the accuracy of research is to be gradually
increased through the manifold circulations. Without accumulations of such reflections and
efforts, the true progress of psychology itself may not be expected.

K. Miyake proposed as follows. Most of the researches psychologists have been made
hitherto from the onlocking standpoint. Therefore, they have almost taken no account of the
concrete factors, such as the various conditions in a nursery school, including the teacher
as an important variable, which may greatly influence the children. On the other hand, the
studies of practicians have mostly been lacking lacking of the precise control of these situational
conditions. Hereafter, it is much needed to lay projects which can make a close tie-up between
the research in psychology and the practice in preschool education.

Y. Horiuchi asserted as follows. Many practicians taking part in today’s preschool education
alternate really with new practicians in 3 or 4 years. They cannot afford to come to grips
fully wite the problem such as the development or personality of children, so far as it goes
the present standard of 40 children a class. Therefore, they cannot but rely on a “mere expe-
rientialism”. The curriculm for training the nursery governess usually contains the subjects of
conventional general education and of ordinary professional education. But it is necessary that
there should be many lecturers and exercises connected more with the actual problems of living
children. To that end, though there may be various difficulties in reality, we need a closer
connection with any establishment of preschool education and it is also necessary that not
merely psychology but many other sciences should cooperate with one another.

In the discussion many child psychologists and educators participated. They criticized, for
the most part, the present state of researches by psychologists. When much more time is
spent in finding the law through any psychological research and the concrete, living whole
person is carefully taken into consideration, for the first time the “circulation” to make the
practice of education more scientific may be accomplished, they discussed. On that point, it was
asserted that psychologists often get it off their mind there to be a big problem, what the child
is to be brought up, and it is a erroneous thought that psychology may play a central role in
the preschool edcucation, so we should be much taught from the practice of education and we
are in need of establishing any cooperative research organization for the preschool education, in
closer connection with researchers, teachers and parents. On the other hand, it was asserted
that, as for psychologists, they must always bear it in mind how psychology itself can contrib-
ute to the preschool education, and it is also necessary to establish, first of all, a cooperative
research system among themselves, in a long-term perspective. At the time, it was discussed
that psychologists should work not merely at the interpretation and theorizing of. educational
phenomena but also at aiding the practician in his theorizing just to facilitate his own practice,
and in case of a research project too, we must obtain the research results in the fact that we
could bear fruit in the actual educational practice. Further, the discussion continued as follows.

Whenever we consider the problems of preschool education, we must always clarify the concrete
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aims of development in each age level. On the contrary, there was another assertion that the
dynamics of development is indeed more important than the aims of development. But, as this
problem concern itself with the socialization process of the child which is controlled through
. the education, any evaluation of that process, not of mere achievement, is to be necessary and
it is the accurate method of evaluation that is very important here, they discussed. After all,
there were different thoughts and their disagreement in the discussion. Therefore, many prob-

lems to be more elucidated were carried over on the next occasion.

SYMPOSIUM 11

~ The practical methods for the
understanding with children and pupils

Chairman: -Aritsune Tsudzuki (Nagoya University)

Members : Norihiko Kitao (Osaka University of Education)
Taketoshi Takuma (Tokyo Metropolitan University)
Kazuo Ogawa (Hiroshima University)
Kazutaka Furuhata (International Christian University)

A. Tsudzuki explained the purport of the thema of this symposium as follows; So-called
scientific research methods are used by educational psychologists to find the principles or
reguralities of human behaviors. And the research process are made from serial abstruction.
Accordingly, the research products (principle or law of behavior) do not bring the understanding
with individuals.

On the other hand, the teachers interact with thier pupils in every day class-room situation.
And they are in need of the uncerstanding with individual pupil. Many of the educational
psychologists have also same need of the understanding with students, as teacher in university
or college.

Therefore,it is clear that the methods for the understanding with pupils in teaching practice
are necessary besides the scientific methods in educational psychology. So, the purport of this
thema is what such practical methods are possible.

N. Kitao expressed from the standpoint of learning and thinking as follows; In this speach,
He restricts the topic within the learning of school-subject,or within the problem of understan-
ding with the pupil in learnin,;g practice situation of school-subjects. The research on the scho-
ol-subject learning process is not only different from the laboratory experiment of learning,
but also is very multifactorial than the latter. There may be such five factors, i. e. the nature
of subject mutter, the type of instruction, the amount of training, the readiness of pupil and
the produce of learning. And the research product must be generalized through the interaction
of these factors.

But, actual research strategy is very difficult to interact all factors. Then, it is necessary
to extract the fundamental subprocess from the schoolsubject learning process, because this
learning process is a complex one and includes several learning activitities. Thereafter, this
subprocess is related to the content of learning, the method of instruction, the level of pupiles

and the produce of learning. In other words, the interaction between the subprocess as core and
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